Fundamentals of Behavior

Slide:  Introduction

· Autism Spectrum Disorder is a complex disorder with many unique characteristics.

· In this presentation, we will discuss:

· The Positive Behavior Support approach

· Interfering behavior

· The primary and secondary characteristics of ASD:

· Communication deficits

· Social deficits

· Stereotypical patterns of behavior

· Sensory processing

· Theory of Mind

· Executive functioning

Autism Spectrum Disorder, or ASD, is a complex disorder. The student with ASD will have unique characteristics which will impact their ability to communicate, interact socially, and even learn.  Because of the primary and secondary characteristics associated with ASD, many students will indeed demonstrate what are considered to be interfering behaviors at various times in their educational career.  While it can be difficult to know how to respond to interfering behavior, the best approach utilizes what we call Positive Behavior Supports, or PBS.   In this presentation, we will start by defining Positive Behavior Supports then define the term interfering behavior and provide examples of what interfering behavior can look like through case studies and videos.  Finally, we will also describe the reasons why students with ASD might engage in interfering behavior by discussing the primary and secondary characteristics of ASD and the impact they have on behavior.  These characteristics include communication impairments, social deficits, stereotypical patterns of behavior, atypical responses to sensory stimulation, as well as limitations in Theory of Mind and executive functioning. 

Slide:  Introduction

· A student’s behavior has meaning.

· Uncovering the mystery of challenging behavior requires:

· Thoughtful observation

· Thorough understanding of the characteristics

· We need to utilize a positive approach.

· Positive Behavior Supports:

· Is the overall philosophy we use 

· Focus on being positive

· Help you think critically about behavior

· Help you respond on an individual basis

A student’s behavior has meaning, even if we don’t always immediately understand that meaning.  Uncovering the mystery of challenging behavior in the student with ASD requires thoughtful observation and a thorough understanding of the primary and secondary characteristics.  As we consider interfering behavior in the student with ASD, we need to utilize a positive approach, and by that, we mean specifically implementing Positive Behavior Supports, or PBS.   Think of PBS as the overall philosophy we will use to support the student with ASD.  Positive Behavior Supports are just that, they are positive!  The positive approach will help you think critically about behavior and to understand the behavior through an individualized and systematic assessment. It will then help you to put interventions and supports in place that are appropriate and individualized specifically for that student. 

Because every student with ASD is unique, every behavior will be unique as well.  The positive approach will help you respond to each student on an individual basis. This is a key element of a positive approach.

Slide:  What is a positive approach to behavior?

· PBS is an effective tool driven by respect, compassion and dignity.

· PBS is person-centered and considers an individual’s hopes, dreams, and quality of life.

· Using Positive Behavior Supports:

· Help the student acquire valuable skills

· Allow the student to be part of inclusive activities

· Positive Behavior Supports:

· NEVER use pain, humiliation, or deprive the student of basic human needs

· Focus on the person, not the disability

Positive Behavior Supports are an efficient and effective tool driven by respect, compassion and dignity.  A positive approach is person-centered and takes into account a student’s hopes, dreams and quality of life.  While many educators might believe that our goal in supporting the student with ASD is to reduce interfering behavior, it is not the only goal.  When using Positive Behavior Supports, we must also keep in mind that successful positive behavioral strategies will result in an improved quality of life, will help the student acquire valuable skills and, ultimately, will also allow the student with ASD to be a part of inclusive activities.  Our programming should understand the value placed on the student’s well-being and keep in mind that strategies and techniques must not cause pain, humiliation, or deprive the student of basic human needs.  Remember, Positive Behavior Supports are person centered and focus on the person, not the disability.  At every turn, we must remember that that at the end of the day, we observe a person, we collect data on a person and we seek to help a person.  

Now that we understand more about a positive approach, let’s take a moment to discuss what interfering behavior is and introduce you to our case study students.

Slide: Interfering behaviors

· Behaviors that are considered to be negative are called interfering behaviors.

· The behavior is considered negative because it “interferes” with the person’s ability to participate in the environment around him.
· Interfering behavior will vary tremendously from student to student.
· All people exhibit behavior that others might consider a problem.
When we talk about behaviors that are considered to be negative, we call these interfering behaviors. We use this term, instead of terms like problem behavior, because of the impact the behavior has on the person and others around him or her. The term “problem behavior” implies the person has a problem. The term interfering behavior helps us to remember that the reason why the behavior is considered negative is because it “interferes” with the person’s ability to participate in the environment around him. For example, it interferes with talking to other people. It interferes with making friends. It interferes with doing school work.

Interfering behavior will vary tremendously from student to student. Some interfering behavior may cause harm to the student or harm to other people, including classmates, teachers or paraprofessionals. Other interfering behavior may cause damage to materials or the environment or be a safety issue. Still other behavior may be less severe but that behavior interferes with the student’s learning or the learning of those around him. 

All people, no matter their age or ability, exhibit behavior that others might consider a problem at some point.  My colleague complains extensively about traffic at staff meetings.  My sister is always about 10 minutes late everywhere she goes.  I speed far too often when I drive.  What are some behaviors you demonstrate that may be considered undesirable to those around you?

Slide:  Case study students

· Case study students include:

· Leo, Piper, Shane, Eric, Jack and Logan

· These will be our case study students throughout this course.

As we go through this course, we will be looking at interfering behavior in several students with ASD.  Before we discuss the complexities of ASD, let’s start by introducing you to our case study students Leo, Piper, Shane, Eric, Jack and Logan.  These will be our case study students throughout the course.  Let’s start with Leo.

Slide:  Case study:  Leo

	Description
	Interfering behaviors

	4th grader
	Yelling 

	New school
	Throwing pencils

	Handful of visual supports 
	Shoving chair 

	Uses language well
	Difficulty getting along with peers

	Struggles with social communication 
	Bit a fellow student 


Leo is a 4th grader with ASD.  Recently, Leo moved to a new school from out of state and is getting used to a new school, with new staff, new routines and new demands.  Before he moved, Leo was an A/B student and had been provided with a 1:1 paraprofessional.  Now that he’s moved, he no longer has access to a 1:1 paraprofessional and has been given a handful of visual supports to navigate his new environment.  He has come a long way through the years moving from being primarily non-verbal to using language much like a student with Asperger’s syndrome.  Even though his verbal skills have improved dramatically over the years, he still struggles with communication, especially the use of social language.  Leo has been increasingly frustrated during class and has been yelling, throwing pencils, and shoving his chair around.  Recently, Leo has had tremendous difficulty getting along with peers during recess.  While playing a game of kickball, he became frustrated with the rules and bit a fellow student on the arm.    

Slide:  Case study:  Piper

	Description
	Interfering behaviors

	7th grader
	Runs to the door

	Difficulty with language
	Agitated

	No augmentative or alternative communication method 
	


Piper is a 7th grade student with ASD.  She has tremendous difficulty with language and does not currently use an augmentative and alternative communication method.  Lately, Piper has been engaging in interfering behavior. For what appears to be no reason, Piper becomes agitated and runs to the door of her self-contained classroom.  This happens at various times of the day and when presented with a variety of assignments.  Previously, Piper has used other types of interfering behavior, such as throwing materials, when presented with assignments that were too difficult.  Since then, Piper’s teacher has broken down the assignments and adjusted the curriculum to meet Piper’s needs.  However, now that Piper is suddenly running, the teacher wonders if the academic demands are too great.  Piper’s teacher has also noted that Piper previously ran when confronted with various loud noises.  Her teacher is very concerned and doesn’t know how to approach the situation.  

Slide:  Case study:  Shane

	Description
	Interfering behaviors

	11th grader
	Ignores class activities

	Struggling in math
	Not following directions

	Easily embarrassed 
	Disrupts class 

	Uses language well
	


Shane is a high school student with ASD and is in the 11th grade.  He spends his day in general education classes. Currently, he is struggling in his math class.  He is ignoring class activities, not following directions and frequently disrupts the class.  He is easily embarrassed by attention and cannot handle being ‘put on the spot’ with questions.  Other teachers, such as his language arts teacher, understand his discomfort and have ignored him on the rare occasion he has become upset over questions and gone on to another student.  Recently, his regular math teacher resigned and the school counselor has served as the substitute teacher for that class.  Shane’s educational team hopes to create positive changes in Shane’s behavior before a new teacher arrives.

Slide:  Case study:  Eric

	Description
	Interfering behaviors

	4th grader 
	Makes frequent noises

	New to the school
	Disrupts class

	A / B student
	

	
	


Eric is a 4th grade student.  He has recently moved.  Eric has many capabilities and has above average grades.  His teacher has referred him to the team to consider what to do.  There have been some minor problems with Eric for quite some time.  Eric has been making frequent noises in the classroom that are annoying and disruptive to the class learning time.  After using the typical classroom management strategies, Eric’s teacher has not seen any change in behavior and has decided that she needs help.  
Slide:  Case study:  Jack

	Description
	Interfering behaviors

	3rd grader
	Cries

	Excellent vocabulary
	Bangs his head on desk

	Can be intense and emotional
	Turns off lights in the classroom

	Has trouble understanding facial expressions / body language
	Refuses to do work


Jack is a third grade student with ASD.  Jack can be intense and emotional.  He often has trouble understanding facial expressions and body language.  He has had several days in the last month where he cries out and bangs his head on his desk.  Despite having excellent vocabulary, he cannot tell the teacher what is wrong.  Jack has also been prone to switching all the lights off in his classroom.  His teacher wonders if he has sensory processing problems and is bothered by the light.  During these episodes, Jack refuses to do any work at all.  Finally, after much concern, Jack’s parents took him to the doctor where he was diagnosed with migraines.  Placed on a migraine preventative medication, Jack rarely deals with such outbursts and when he does, he goes to the nurse’s office and sits quietly in the dark until the pain passes.  When Jack cried out and banged his head, he was saying, “I’m in pain!”  

Slide:  Case study:  Logan

	Description
	Interfering behaviors

	9th grader
	Biting erasers

	Previously done well with geometry
	Uses restroom excessively

	A good student but has trouble with sequencing and following directions.
	

	
	


Logan is a high school student with ASD and is now in an Algebra class.  He is a good student but often has trouble with sequencing and following directions.  The year before he had done quite well with Geometry and his teachers and parents had high hopes for his ability to do well in Algebra.  However, within the first few weeks, Logan began biting the erasers off his pencils, sometimes eating them, and asking to use the restroom excessively, often spending so much time in there that another student would have to go and get him.  After much discussion between staff and parents, it was determined that Logan needed help with the academic demands of the new Algebra class and modifications were made to his curriculum.  When Logan started biting his erasers and spending so much time in the restroom, he was saying, “This is too hard!  I don’t understand!”

We’ll come back to Leo, Piper, Shane, Eric, Jack and Logan throughout these presentations for case study activities.  Keep in mind what you learn throughout the presentation as we ask you to apply your skills to these situations.

Slide:  Core deficits of ASD
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As we look at interfering behavior in students with ASD, we will first briefly discuss the core deficits of ASD and their impact on behavior because each and every single one will play a part in our investigative process.  It is crucial that you thoroughly understand the nature of the core deficits because we will continually refer to the core deficits again and again.  Since ASD is a complex disorder, sometimes it is easier to think of the core deficits as a triad of impairments that often overlap each other.  The triad consists of communication, social and behavior characteristics.  Let’s start with the first piece of the triad: impairment in communication.

Slide:  The ASD triad:  Communication deficits

· Communication includes:  

· Expressive language:

· Verbal speech, eye contact, facial expressions, and body language

· Receptive language:

· What we understand

· EVERY student with ASD struggles with communication in some way.

· When a student cannot communicate effectively, he or she WILL use behavior as a means of communication.

Communication is crucial in our everyday lives.  Generally, most of us communicate with others from the time we wake up until the time we go to sleep. We communicate through expressive language by using verbal speech, eye contact, our facial expressions, our hands and our bodies.  We also communicate through receptive language or what we understand.  

Every student with ASD struggles with communication in some way.  Most students with ASD will have trouble recognizing the meaning of various facial expressions or different types of body language.   Some students may have a hard time understanding simple directions, while others may understand most language they hear, but really struggle with things like following multiple directions or understanding figurative language.  Every student will have deficits in expressive communication, even those students considered to be high functioning or have Asperger’s syndrome.   Some students will be non-verbal while others will have some verbal skills and use only a few words or sentences. Other students will be highly verbal and will be able to speak in long sentences and have detailed conversations.  

Despite how different all these students are, every single one will have difficulty communicating with others.  When we cannot communicate effectively, we quickly see how frustrating life can become.  For students with ASD that have very little language, getting simple wants and needs met is a challenge and can lead to frustration.  For those with a wide vocabulary, there are still many challenges the student with ASD faces such as discussing their feelings or knowing what topics are appropriate to talk about.  When a student cannot tell you what they want or don’t want or even how they feel, they will rely on behavior as a means of communication.   Therefore, it should not be surprising that individuals with ASD may demonstrate high levels of interfering behavior in an effort to communicate their wants and needs.  Let’s look at some examples in the upcoming slide. 
Slide:  Communication examples

[image: image2.png]Misreads facial

Yells atpeer
Cannot

communicate
preferences

Communication

Throws cup on
thefloor





Remember Jack, our third grade student with ASD?  He has excellent verbal skills but has trouble understanding facial expressions and body language.  Jack attends a social group with three of his peers and they have been working on understanding various emotions and their corresponding facial expressions.  As Jack waits in line to sharpen his pencil, he begins talking to a peer about his intense interest, video games.  The peer doesn’t quite understand what Jack is talking about and has a confused look on his face.  Jack misreads the expression and thinks the student is angry and begins to yell, “Why are you mad at me?” which then disrupts the class.  Jack had been taught that the eyebrows change and often come together when a person is angry but had not yet been taught the subtle nuance in facial expression between angry and confused!

Piper, our seventh grade student, struggles to communicate basic wants and needs and does not yet have an augmentative and alternative communication system in place.  Last month during a class party, Piper repeatedly threw her cup on the floor and refused to sit at the table with the other children.  After a quick discussion with her parents, it was determined that Piper is a very selective eater and hates the taste of punch (the only drink that was being served at the party).  Her only way to communicate her displeasure or refusal for punch was through behavior.

Slide:  Video example

· You see a student with ASD who is preparing to transition.

· The student attempts to communicate that he needs help.

In this video you see a student with ASD who is preparing to transition from one classroom to another.  The paraprofessional working with the student provides the student with a verbal instruction to go to the door.  The student attempts to communicate that he needs help taking down the swing.  Following the removal of the swing the student seems to have forgotten what he was to do and is provided a second verbal instruction to wait at the door.  At the door he is provided a gestural prompt to help him understand that it is time to be quiet before entering the hallway.  The paraprofessional in this video understands the student and his communication deficits and can therefore, provide the support he needs to be successful. Someone who did not understand him may have thought he was being noncompliant throughout this entire sequence. 

Slide:  Video example

Insert Video: Loudoun County 13

Paraprofessional: “Will you line up, please?”

Student: “Me help you.”

Paraprofessional: “With what?”

Paraprofessional: “oh, you want help with the swing?”

Student: “Help with swing, yes.”

Paraprofessional: “Okay, I’ll help you take it down.”

Student: vocalizations

Paraprofessional: “Will you line up, please?”

Paraprofessional: “Ready for hallway?”

Student: “Yes.”

Slide:  Think About It!

· Find your Participant Handbook for Module 1.

· Find the question entitled:  Impact of Communication on Behavior.

· Watch the video on the upcoming slide.

· Write down the expressive and receptive communication skills you observe.

· Write down the impact the communication characteristics have on the child.

· Write down how you might misinterpret behavior.

Throughout this course you are going to be asked to complete Think About It! activities. These activities are designed to enhance learning and help your critical thinking skills. Think About It! activities will require you to apply the course content to case studies or videos, or may simply ask you to complete an activity to help you better understand. 

 It is now time for your first Think About It! activity.  Find the Think About It! Participant Handbook for Module 1. Now find the question entitled: Impact of Communication on Behavior. Watch the video in the upcoming slide. In it you will see a boy who is typically developing around the age of 7 years.  You will also see a boy around the same age with autism. The video shows the communication skills of the 2 boys as they are asked different questions.

As you view the video, pay close attention to the one with autism. For this Think About It! activity:

· Write down the receptive communication characteristics you observe.

· Write down the expressive communication characteristics you observe.

· Write down the impact the receptive and expressive communication characteristics have on him.

· Write down how you may misinterpret behavior if you do not understand his communication limitations.

Slide:  Think About It! Video

How Autism Effects Communication 

What’s your name?

Kanyan 

What’s your full name?

Kanyan B Smith

Brad, look at me. What’s your name?

Brandon

Brandon?

What’s your full name? What’s your full name? Brandon Dominic Longberger.

What did you do today?

Grandma didn’t play with me.

Now it’s on the video Grandma didn’t play with you, again. And your staying at Grandma’s house this week?

Yes. I have a more days to stay at her house.

Did you go to school today?

Brandon, did you go to school today?

Yeah.

Who did you see at school?

Brandon, who did you see at school today?

Good.

Good?

Is that a booger?

No, it’s a bug.

Okay, just making sure (laughing).

Who’d you see? Did you see a teacher? What was her name? What’s that in your hand, Brandon?

Gun.

What is it?

Gun.

It’s a part of a gun I just busted, huh? Yeah.

Do we have neighbors? Who are our neighbors? Who are our friends on the street? Brandon?Who are our friends on the street? You need a Kleenex, huh? Want to run in real quick and get a Kleenex from mama? Alright. Go in get tissue from mama. Go throw it in the garbage please. Not there. Go throw it in the garbage in the house.

Slide:  Thoughts

· He does not look at the adult when speaking.

· He does not understand the questions being asked.

· He uses only one or two words to respond.

· He sometimes makes sounds instead of words.

· He appears to not pay attention.

· Sometimes he does not respond to the adult.

· He requires a lot of prompting and verbal instruction to do simple tasks such as throwing away a tissue.

· It could appear that the child is ignoring the adult.

· It could appear that he is being noncompliant.

In this slide, we will review some of the observations you may have made while watching the video.

Write down the receptive communication characteristics you observe:

-He does not look at the adult when speaking.

-He does not understand the questions being asked. 

Write down the expressive communication characteristics you observe:

-He uses only one or two words to respond.

-He sometimes makes sounds instead of words.

Write down the impact the receptive and expressive communication characteristics have on him:

- He appears to not pay attention.

-Sometimes he does not respond to the adult.

-He requires a lot of prompting and verbal instructions to do simple tasks such as throwing away a tissue.

Write down how you may misinterpret behavior if you do not understand his communication limitations:

-It could appear that the child is ignoring the adult.

-it could appear that he is being noncompliant. 

Slide:  The ASD triad:  Social deficits

· Now consider the next part of the triad:  

· Social deficits

· We talk and interact with each other.

· We make friends based of common interests.

· We all follow the ‘unwritten rules’ of life.

· All of this is very difficult for the student with ASD!

We will now consider the next part of the triad:  social deficits.  Most people tend to think of ASD as a problem with language or a problem with behaviors, yet many forget about the social deficit.  Living in a world full of people, social skills are crucial to functioning every single day for every person.  As human beings, we rarely sit quietly for hours on end with groups of people.  Couples and groups talk and interact with each other.  Generally, we make friends based off common interests and things we enjoy doing. While the student with ASD may have common interests with another student, he may have difficulty figuring out how to start or maintain a relationship. On top of this, the student with ASD doesn’t understand all the ‘unwritten rules’ of the world. They have challenges navigating everything from standing in line, waiting a turn, understanding how long that turn should take, knowing when they can talk during class, to walking down the school hall way.  All of this is very difficult for the student with ASD!  

Slide:  Social skills examples
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Let’s look at social examples. Leo, our fourth grader with ASD, is a very concrete and literal thinker.  One day a teacher is walking him down the hallway to the library.  Along the way, they come across another student who is overweight.  Leo says to the teacher in a matter-of-fact tone of voice, “She is REALLY big, just like you Mrs. Smith.”  Needless to say, Mrs. Smith was more than a little shocked to hear such a statement and was immediately angry with Leo.  Later, Leo’s educational team explained to Mrs. Smith that his statement was a reflection of his disability and that he was not deliberately being rude or mean.  They then worked with the school’s speech and language pathologist to come up with a series of Social Stories ™ to help Leo know when and how to comment on people’s appearances.  

Shane is our high school student with ASD.  He desperately wants to make friends and date but doesn’t know how and doesn’t realize that he often violates the ‘unwritten rules’ of high school life.  He doesn’t understand why other boys don’t want to chat while standing at the urinal and he stands very close to people when he speaks.  A girl in the cafeteria once gave him her extra carton of milk and Shane then believed she wanted to be his girlfriend and began following her everywhere.  He did not understand her facial expressions or body language of disinterest and was sent to the Principal’s office for harassing another student.  While Shane may have wanted friends and relationships, he did not have the skills to understand all the ‘unwritten rules’ teenagers follow.  

Slide:  Video examples

· It may be easy to picture a student with classic autism who struggles with social skills.
· The person may not take turns or may not attempt to make friends.
· Here is a video example of some of the social difficulties individuals with ASD face regarding the ‘unwritten rules’ to life.
It may be easy to picture a student with classic autism who struggles with social skills. The person may not take turns or may not attempt to make friends. However, the social deficits for those on the other end of the spectrum can be just as impactful.  Here is a video example of some of the social difficulties individuals with ASD face regarding the ‘unwritten rules’ to life.

Slide:  Video example

http://www.youtube.com/watch?v=akbHef74zMM&feature=related
Can you tell me how to get to restoration unit three c?  I have to report to Jeffrey Fox.  Can you tell me how to get to restoration unit three c?  I have to report to Jeffrey Fox.

Come on then, I’ll show you.  It’s this way.  This place is a maze.  Which means I have to show people around all the time and I don’t get paid…<voice fades away>

My name’s Daniel Davidson.  What’s yours?  My name’s Daniel Davidson.  What’s yours?

If you’ll just follow me through here.  I’m sure you’ve been here before as a visitor but nothing prepares you for the true size of it.  I mean, I’ve been working here for about three years and I still get lost so I wouldn’t worry about it.  It’s only your first day so if you find yourself wondering around and you’re not exactly sure where you’re going there are phones on every level so you can always buzz reception and I’ll let you know where to go.  Uh, excuse me, what do you think you’re doing?

Trying to get your name.

Uh, yeah, sure you were.  Pervert. 

Slide:  Theory of Mind

· People with ASD have difficulty understanding that others have different:

· Perspectives

· Thoughts

· Emotions

· Theory of Mind affects:

· Turn-taking

· Recognition and regulation of emotional states

· Ability to recognize deception, motivation, teasing and sarcasm

Another piece of the social puzzle is Theory of Mind.  Theory of Mind states that people with ASD may have difficulty understanding that others have different perspectives, thoughts and emotions from their own.  Imagine if you truly could not ‘put yourself in another person’s shoes.’ Think about a student with ASD who has very formal language and likes to speak for hours on end about insects.  He doesn’t understand why peers on the playground don’t enjoy talking about insects as much.  Theory of Mind impacts turn-taking because the student with ASD only sees his or her own perspective, missing what his peers want out of the social interaction.  Additionally, collaborating or working with other students is a real challenge since the person with ASD cannot understand that other students may have an opinion different from his.  Theory of Mind deficits also make it difficult for the student with ASD to recognize and regulate emotional states and understand another person’s motivation, deception, when they are teasing and when they are being sarcastic.  Students with ASD struggle with all of these issues every day of their lives.

Shane, our high schooler, was working on a collaborative project with 2 other classmates in English class. The group was to write a paper together. During the project, Shane kept demanding that they write down everything he said. Anytime a group member tried to say something, he would yell at them and tell them they were wrong. Not being able to see another person’s perspective makes working together very difficult!  Let’s look at an example on the next slide. 

Slide:  Video example

http://www.youtube.com/watch?v=_WSQLXVtTQg
Hey Daniel, wanna take a seat?

Don’t worry about it, he’s an idiot anyway.

Plenty of fish in the sea.

I don’t understand it. I just don’t understand it.

Nothing to understand, he’s playing games.  He just wants you running around after him.

I mean, is there something wrong with me?

Just count it as his loss.

But why would he say he loved me and why would he dump me?

Because he’s a man.

But why?  Why would another one dump me?

Maybe he thought you were ugly.

<Silence>

Slide:  Emotions and ASD

· The student has trouble recognizing emotions in others.

· The student doesn’t know how to react to intense emotions in others.

· The student has difficulty recognizing and regulating their own emotions.

· The student can go from calm to extreme frustration in a matter of seconds!

As part of the social piece, a student with ASD will also have tremendous challenges recognizing emotions in others. Often, the student doesn’t know how to react to intense emotions in others such as sadness or anger.  Additionally, the student doesn’t recognize and regulate their own emotional states.  They do not have the appropriate strategies to handle their own emotional experiences and to demonstrate emotional regulation.  Imagine if you were unable to identify your emotional state.  For example, if you did not know when you were mad, when someone asked you, “what’s wrong?” you wouldn’t be able to answer correctly. Additionally, you wouldn’t know how to calm yourself down and you wouldn’t know what made you mad so perhaps you could avoid it the next time.  

The challenges with regulating emotions are very problematic as many will go from calm to extreme frustration in a matter of seconds. Once upset and escalated, many will have a hard time calming down to an acceptable level. 

Slide:  Emotion examples
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Now that Leo is in fourth grade, he struggles greatly with anger management issues.  When Leo was younger, his first reaction was always to cry—whether he was mad, sad or simply over-stimulated, the result was always tears.  It was hard for his parents and teacher to understand what was upsetting him.  As his parents and educational team worked on emotions, Leo learned to identify both frustration, anger and sadness and was able to tell someone how he was feeling.  Now, when Leo is faced with situations he doesn’t understand or wants to avoid, Leo will sometimes use appropriate language to say he is mad or upset.  However, he does not do this consistently and will sometimes yell or pace frantically. Leo has made progress, but still has much to learn! When he is yelling or pacing his teacher can help him say how he is feeling and help him to understand why he is upset. However, when he is upset it often takes several minutes for Leo to calm down and sometimes he must take a break in order to re-group.  

Jack, our third grader with ASD is very intense:  one minute he is very happy, the next he is crying and the next he is angry.  His peers have a hard time understanding why Jack struggles with emotion so much.  P.E. is Jack’s favorite time of day and when they play dodge ball, he gets very excited and jumps and laughs.  But after the class starts playing, Jack is hit with the ball and rather than simply walking over to the ‘out’ line, he bursts into tears and begs to go home.  When the teacher reminds him he has another hour until school is dismissed, Jack screams, “I need to go home!”  All the running and excitement has pushed Jack into overstimulation and he continues to have trouble regulating emotion until another teacher comes and gets him for a quiet break.  

Slide:  The ASD triad:  Patterns of behavior

· Behavior is the last triad of core deficits and includes:

· Repetitive patterns of behavior

· Restricted interests

· Stereotypical / self-regulating behavior

Now that we’ve covered both communication and social skill deficits, it’s time to discuss the last section of the core deficit triad surrounding repetitive patterns, restricted interests and stereotypical behavior.  Remember, the behavioral patterns in a student with ASD can cover many different behaviors and can have a lot of impact on the student!  

Slide:  Repetitive patterns of behavior

· Everyone has routines!

· Routines are necessary and provide a sense of predictability.

· Student with ASD takes predictability to an extreme and require an excessive amount of routine.

· Student may react quite severely to any change of routine, no matter how small.

Let’s begin by looking at repetitive patterns of behavior. Everyone has certain routines.  We all get up every morning, perform similar rituals to get ready and then set out to begin the day.  For me, my routine definitely includes a big cup of coffee! Routines are a necessary part of life and provide a sense of predictability for all of us; however, the student with ASD often takes predictability to an extreme.  They may require an excessive amount of routine in order to feel safe.  The student’s insistence on sameness becomes a problem when the routine prevents life from unfolding.  A person with ASD wants life to be scheduled and run like a well-oiled machine, and unfortunately, real life is never so predictable.  There are often surprises and unexpected happenstances to our lives.  Routines are necessary, but so too, is the ability to handle change.  The student with ASD often reacts quite severely to any change in their routine, both minor and major.

Slide:   Video example

· In this next video you will see a student named Tom.
· She allows Tom time to get the video situated then provides him with his next demand.
In this next video you will see a student named Tom. He is on break and is putting away a video. Notice how long he takes to get the video situated exactly as he wants it. Also notice the paraprofessional’s response. She allows Tom time to get the video situated then provides him with his next demand. Since it doesn’t take too long, the paraprofessional lets him do this without creating a power struggle by telling him to hurry up.  

Video example

Insert TG and AB visual supports

Alright, Grove, thank you. 

Got it in there the way you want it?

Okay, Tom. Tom? Let’s find out what we are going to do next.

Sit down. Thanks.

Alright, Tom’s choice is all done.

Would you like to go to the gym or marker?

Markers, alright, let’s go play with the markers.

Nice choice.

Slide:  Restricted interests

· Restricted interests are another facet of behavior.

· These specialized interests can include an interest in topics or objects.

· The student may have a single obsession or a series of obsessions.

· Reducing access to restricted interests may result in an outburst.

Restricted interests make up another facet of the behavior component.  These specialized interests can include almost anything and can include an interest in topics or objects.  These interests range from science… to art… to music… to sports… to train schedules… to whales… to light switches… to toothpicks… and so on!  The student may have a single obsession that lasts a lifetime, or may have a series of obsessions moving from one to the other over the years.  Topics of restricted interest may spill nonstop from your student’s lips.  The student with ASD finds great joy in talking about the topic and reducing access or telling them to stop may result in an outburst.

Leo is a good example of how intense interests can impact the day.  Leo became very upset when having to transition from science to writing.  After a few months of working on emotions, Leo began to label his own feelings as the class transitioned day after day.  Despite the information about emotional regulation though, Leo continued to get upset as the class transitioned from science to writing.  Finally, the team suggested that Leo work toward learning more science facts for every paragraph that he wrote.  Soon, Leo was working hard on his handwriting in order to be given more access to science facts.

Slide:  Stereotypical behavior

· The last piece is stereotypical behavior.

· These are now referred to as self-regulatory.

· They help modulate emotional and sensory input.

· Must consider the 7 senses:  tactile, auditory, visual, olfactory, gustatory, proprioception, vestibular

The last piece to the behavior core of ASD is stereotypical behavior.  Given our increased understanding of ASD, these behaviors are now considered self-regulatory as they allow the student to regulate. In other words, they help the student to modulate emotional and sensory input. 

 In order to understand the self-regulatory behavior we must consider the SEVEN senses:  tactile, auditory, visual, olfactory, gustatory, proprioception and vestibular.  A student with ASD may perceive sensory input differently and as a result may demonstrate many different behaviors. It’s easy to see how some of these behaviors may be challenging for educators when they happen in the classroom.  Let’s explore this further on the upcoming slides.

Slide:  Seven senses
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Let’s examine some sensory examples:

· In terms of visual input, a student may stare at lights, flick fingers in front of their eyes, or repeatedly blink.  

· From the auditory perspective, or our hearing system, a student may like to snap or tap their ears or even hum excessively. Perhaps they may cover their ears or go running out of the class when there is a loud noise.  

· In regard to the tactile system, which is our sense of touch, a student may rub or scratch his or her skin over and over or may like to touch the teacher’s hair.

·  From the vestibular system, our sense of movement and balance, we may see a student rocking or spinning over and over.  

· With the gustatory system, or sense of taste, behaviors might include licking or tasting objects that are inedible.

·  Olfactory behaviors, or those involving our sense of smell, might include smelling objects or people.  

· Proprioception, which is the system that impacts our joints and helps us to know where we are in space, might be the reason a student kicks the legs of a desk, rocks in a chair, or even crashes into others. 

When we address these behaviors, we must determine the purpose they serve for the student. Since they often do help the person regulate, we simply do not want to terminate them!  We will talk later about strategies we can use to reduce the need for these behaviors.

Slide:  Self-regulatory examples
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Let’s look at some examples. Shane, our high schooler, does not like it when people bump into him. He was often pushing people when he was in the hall between classes. His team decided to have him transition to his class 2 minutes before the bell rings so he has time to get to his next room without a chaotic hallway full of students.  

Piper likes to hum but the other students in the class find this constant humming distracting.  Through the help of her educational team, it is determined that Piper enjoys the vibration humming produces, not the auditory input.  A vibrating fidget was provided by the school occupational therapist and Piper’s humming was reduced and replaced by the quieter sound of the fidget vibration. Piper gets to play with the fidget on her breaks.

Slide:  Video example 

· The student in this video is demonstrating repetitive vocalizations.
· The student enjoys hearing his own voice and often engages in this behavior when on break.
The student in this video is demonstrating repetitive vocalizations.  The teacher with whom the student primarily works informed us that the student enjoys hearing his own voice and often engages in this behavior when on break. Notice how the student is allowed to do this behavior on his break and is allowed to engage on his own time.  

Slide:  Video example 

Video: Loudoun County 9

Slide:  Key points

· An individual with ASD may exhibit different behaviors at different times and for different reasons.

· Various students with ASD may use the same behavior but for different reasons.

· Each student with ASD is unique!

· Never assume that what works with one student will work with another!

· Every behavior requires its own investigation.

These examples are a great reminder that an individual with ASD may exhibit different behaviors at different times and for different reasons.  Also, various students with ASD may use the same behavior but for different reasons.  It is crucial to remember that each student with ASD is unique and thus, every expression of the characteristics of ASD is utterly unique.  This is why being a detective with every student and every behavior is crucial.  Never assume that what worked with one student will work with the next.  Every behavior requires its own investigation.

Slide:  Secondary characteristics of ASD

· The core deficits of ASD are the primary characteristics of ASD.

· There are ALSO secondary characteristics of ASD.

· These can ALSO affect a student’s day and play a part in our investigative processes.

· There are many secondary characteristics, but here, we will only discuss executive dysfunction.

Now that we have gone through the core deficits, or primary characteristics, associated with ASD, let’s examine some of the other variables that might have an impact on behavior.  In addition to the core deficits of ASD, there are secondary characteristics that can affect a student’s day and play a part in our investigative processes.  Here we’ll discuss only the secondary characteristic of executive dysfunction.

Slide:  Executive dysfunction

· Executive dysfunction is a crucial secondary characteristic.

· Executive functioning involves ALL of those processes which help us to learn.

· Executive functioning is like the conductor of the brain and helps us:

· Organize, intiate, stop and manage all the other parts of the brain

· Attend, plan, organize, self-monitor, problem solve, be flexible and control impulses

Executive dysfunction is a crucial secondary characteristic.  Executive functioning involves all of those processes which help us to learn. Think of it this way:  executive function is like the conductor of the brain.  The conductor organizes, initiates, stops and manages all the other parts of the brain.  Executive function helps us attend, plan, organize, self-monitor, problem solve and be flexible, all while controlling impulses throughout every single waking hour.  It’s what helps each of us clean a room, complete a project for school and navigate through activities of daily living.  When this part of the brain isn’t functioning correctly, it’s termed executive dysfunction.  Think of everything the student misses because of executive dysfunction.  Many students have difficulty attending to the teacher. They have difficulty initiating an assignment while others have difficulty finishing one. They have difficulty completing steps to a familiar routine such as unpacking a book bag.  All of the missing and half-completed assignments make a little more sense when we see how difficult everyday planning, organizing and problem solving is for the student with ASD.  This type of dysfunction is what your student with ASD is living with every day and may be the cause of many challenges and misunderstandings.

Slide:  Executive dysfunction examples
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Shane, our high school student with ASD was misdiagnosed for many years.  Recently, he was finally diagnosed with an autism spectrum disorder.  He is a bright student but often hands in incomplete work or forgets to hand in his homework assignments.  When given a test question that has multiple directions, he tends to do the first, and sometimes even the second step, but then completely misses any other parts to the question.  When he brings his homework planner home, his caregivers see that he has math homework but has forgotten to put his math textbook in his backpack.  His caregivers also see that he has a large history project due in two days but he has yet to even check out a book from the library about the subject.  Shane’s executive dysfunction is impacting his grade significantly and no matter how many times his teacher or caregivers remind him to do something, he always seems disorganized.  Shane had never been provided with coping mechanisms for his executive dysfunction.  Finally, the team decides to provide very specific and detailed step instructions for him to use.  Rather than writing down, “Math assignment,” in his planner, Shane is given much more detailed instructions including how to pack his backpack and how to turn assignments in.  

Another student, Jack, is our third grade student with ASD.  He has trouble with sequencing and activities such as cutting.  When given a project of cutting paper, he tends to look at the paper confusedly until a fellow student reminds him he is supposed to be cutting.  Then, once he begins cutting paper, he continues to do so, cutting far more than everyone else.  He only stops when prompted to stop.  Jack has trouble initiating and ending activities, skills that are related to executive dysfunction.  

Slide:  Apply It!

· Find your Participant Handbook for Module One.

· Find the activity entitled:  Students with ASD.

· Identify 2-3 students who demonstrate interfering behavior.

· Write down their initials and at least one behavior.

· Describe why the behavior is interfering.

· Identify if a primary or secondary characteristic of ASD is involved and which one.

Throughout this course you are going to be asked to complete Apply It! activities. These activities are designed to enhance learning and help you integrate course content with your students. 

 It is now time for your first Apply It! activity. Please get your Participant Handbook for Module 1. Find the Apply It! activity entitled: Students with ASD. You are asked to identify 2-3 students with ASD with whom you work who demonstrate interfering behavior.  These students can be of any age and the interfering behavior can be anything that you determine to “interfere” with learning. 

For the first part of the Apply It! activity, take a moment to write down the initials of 2-3 students with whom you work who demonstrate interfering behavior.  

Now, let’s continue with this Apply It! activity. Briefly pause the presentation and answer the following questions. 

· Identify and describe at least one interfering behavior each student demonstrates.

· Describe why the behavior is considered to be “interfering.” 

· For each behavior you described, identify whether the behavior may be a result of a primary or secondary characteristic of ASD and if so, identify the characteristic that may result in the student demonstrating this specific interfering behavior. 

Slide:  Students with ASD also have a great many strengths!  

· Students have a great many strengths!

· Some common strengths include:

· Tremendous visual processing skills

· Strong memories

· Thrive in routine environments

· Have intense interests

· Every student with ASD is unique, thus every strength will be unique as well!

While students with ASD face many challenges due to the primary and secondary deficits of the disorder, they also have a great many strengths.  As an educator, you are often thinking of your students in terms of strengths and challenges.  Jane is a great reader but needs help in math.  James has a quick mathematical mind but reads below his grade level.  We want you think of your student with ASD in the same light.  

Let’s look at some of the common strengths. Students with ASD often have tremendous visual processing skills and can recognize information presented to them visually very quickly.  Many students will have strong memories and remember new vocabulary easily or perhaps remember birthdays or math facts. Some may thrive in routine environments and do really well when schedules and routines are the same from day to day. Still many will have intense interests that can be utilized in the academic environment to help the student to learn.  

Supports for the student with ASD often play up to such strengths by using visual cues and prompts, maintaining classroom routines, and utilizing intense interests throughout the curriculum.  Every student with ASD is unique, thus every strength will be unique as well!  

Slide:  Summary

· The core deficits and secondary characteristics of ASD can create many challenges.  

· Students may have trouble communicating, face numerous social challenges, and have difficulty due to restricted interests or self-regulatory behavior.

· Understanding the primary and secondary characteristics is crucial to understanding why interfering behavior is used!

As you can see, the core deficits and characteristics of ASD can create many challenges throughout your student’s day.  The students may have trouble communicating with peers and teachers. She may face numerous confusing social situations.  He may have difficulty due to limited access to his restricted interest or because he cannot utilize self-regulatory behavior.  Understanding the core deficits and characteristics of ASD is crucial to understanding why interfering behavior is used and, ultimately, to building opportunities for positive exchanges.  It is only when we fully understand the core that can we can build our positive and proactive behavior approach.  As we’ve mentioned already, we will come back to the core deficits again and again as we assess and support the student with ASD.
